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Speech Therapy Skills Chart 

For Childhood Apraxia of Speech 

 

 

 

 

 

 

 

 

 

 

Thanks for Downloading! 

 

What’s Included: 

In this packet you’ll find basic skills charts for the four different areas of speech therapy for children with Childhood Apraxia of Speech 

(CAS).  These will break down overall skill areas into individual steps that can be addressed in therapy. 

 

How to Use the Charts: 

Take a look at each page/chart and determine where on that chart the child is currently performing.  Then, take a look at the types of 

activities that you can do to improve the child's skills at that level or work on bumping him up to the next level.  Keep in mind that 

some children will be working at multiple levels at a time and some children may take the levels out of order, but this should give you 

a good starting point. 

 

Do this for each of the four skills charts.  If you are working with a young child or a child who becomes overwhelmed easily, you may 

want to prioritize one or two areas to work on at first.  But keep in mind that you will need to come back to those other skill areas later 

as the child is better able to participate. 
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Speech Sound Accuracy Hierarchy: The goal of this hierarchy is to improve accuracy of speech sounds and ability to combine 

sounds into different structures. 

**Children may be working in more than one level at once.  Also, children may not take these levels in order.  Use this as a framework 

but please customize it to the needs of the child you’re working with. 

Level What it Looks Like What to Work On 
1. Imitating  
Actions 

Child is unable to imitate speech sounds. Build trust and motivation to imitate actions, start with whole 
body and move toward mouth 

2. Functional 
Sounds, Sound 
Effects, Vocaliza-
tions 

Child is able to imitate actions but unable to imi-
tate or produce sound combinations 

Increasing imitation and production of sound effects, function-
al sounds (like mmm for eating), and vocalizations.  Pair 
sounds with actions and praise any attempts to make sound 
with the mouth.  Provide temptations to make the sounds. 

3. Sound Combi-
nations (CV, VC) 

Child is able to imitate or produce some sounds 
but is not yet spontaneously combining 2 
sounds, like consonant-vowel or vowel-
consonant 

Target words that combine one vowel with one consonant.  
Use these words repeatedly in functional activities at first and 
then transition to being able to do drill work.  Start with a few 
words and gradually increase number of sounds used and 
vary their placement (before or after vowel).  Once child has 
several CV or VC words, use one as a carrier phrase and 
combine together (my ball) 

4. Repeated 
Strings of CV or 
VC 

Child is able to combine a vowel and consonant 
together but is not yet producing longer utteranc-
es 

String together repeated CV or VC combos, like mama or ma-
mama.  Practice transitional movements of articulators.  Once 
comfortable, add changes to the sequence, like ma ma ma 
mow or ma mow ma mow 

5. Add a Struc-
ture, Add a Sound 

Child is able to say some limited structures (like 
CV, VC, and CVCV) but struggles to say longer 
or more complex words 

Teach the child to say a new sound in mastered structures or 
mastered sounds in new structures: CVC, CCVC, CVCC, 
CVCV, CVCVC, CCVCV, CVCCV, CCVCVC, CVCCVC, 
CVCVCC, CVCVCV, etc. 
Combine all mastered words together in carrier phrases and 
simple phrases/sentences 

6. Sound Accura-
cy in Phrases and 
Sentences 

Child is able to produce single words of many 
structures with speech sound accuracy but intel-
ligibility decreases in phrases and sentences 

Start with 2-word phrases and build up.  Use the same word 
and build it up into a sentence (see…I see…I see cat….I see 
the cat) 

7. Sound Accura-
cy in Connected 
Speech 

Child is able to produce sounds correctly in sim-
ple sentences and phrases but intelligibility de-
creases in connected speech 

Start with long sentences and automatic speech tasks, then 
move to open-ended questions, reading paragraphs, struc-
tured conversation, and unstructured conversation 

8. High-Demands 
Context 

Child is able to produce speech sounds correctly 
in connected speech unless it is in a high-
demands situation, such as public speaking or 
unfamiliar multi-syllabic words 

Teach strategies for compensating for remaining difficulties, 
such as receiving readings ahead of time, word attack strate-
gies, etc. 
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Spoken Language Hierarchy: The goal of this hierarchy is to improve a child’s willingness and ability to use speech functionally in 

the natural environment.  Speech sound accuracy is not the primary goal for this hierarchy (though it is encouraged) so close approxi-

mations of words are accepted and encouraged. 

**Children may be working in more than one level at once.  Also, children may not take these levels in order.  Use this as a framework 

but please customize it to the needs of the child you’re working with. 

Level What it Looks Like What to Work On 
1. Increasing  
Vocalizations 

Child may use some gestures to communicate 
but is not consistently vocalizing with intent 

Draw attention to mouth movements and sounds, encourage 
vocalizations while communicating with gestures or signs, 
teach parents on how to respond to and encourage vocaliza-
tions at home. 

2. Functional  
Vocabulary, First 
Words 

Child is able to vocalize with intent but is not yet 
saying real words (or at least not very many) 

Start with just a few highly motivating words and teach the 
child to say his best approximation of that word in functional 
activities.  Provide many opportunities to say the words re-
peatedly and cue with sign language signs or other cueing.  
Add more words as ready. 

3. Functional 
Phrases and  
Carrier Phrases 

Child is able to say a few words but is not yet 
combining words 

Start putting together a few words at a time as soon as the 
child has some in his vocabulary.  Spend some of your time 
teaching new single words and some of your time putting ex-
isting words together.  Use carrier phrases like “I want…” or “I 
see…”.  Continue to use these phrases and words functionally 
throughout the child’s day and provide many targeted practic-
es of the words and phrases.  Exact pronunciation is not the 
key, functional speech is the target. 

4. Spontaneous 
Sentences 

Child is able to say some functional phrases and 
specific carrier phrases (like “I want…”) but is not 
yet saying novel, spontaneous sentences 

Encourage child to put words together in new ways to form 
novel, spontaneous sentences.  Start with targeted practice 
that will allow a child to practice a sentence structure repeat-
edly and move toward more varied productions. 

5. Grammatical 
Markers and  
Linguistic  
Components 

Child is able to speak a variety of different sen-
tences spontaneously but is often missing gram-
matical markers or linguistic structures 

Analyze which grammatical markers and linguistic structures 
are missing and systematically teach each one.  Start with 
single words and gradually build up the sentence complexity 
in which the child is able to use the structure or component. 

6. Using  
Complete  
Sentences in 
Connected 
Speech 

Child is able to speak complete sentences in 
structured activities (where only one sentence is 
required at a time) but connected speech is still 
missing grammatical markers or linguistic com-
ponents 

Provide targeted practice to use one grammatical marker or 
linguistic component in connected speech.  Target 1-2 struc-
tures at a time until mastery or rotate through in a cycles-like 
approach. 

Introduce other language concepts as necessary for success or after achieving complete sentences.  Other skills may include following directions, increasing vo-

cabulary, asking and answering questions, etc.  Not all children with CAS will struggle with other language concepts so they are not included here. 
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Alternative/Augmentative Communication (AAC) Hierarchy: The goal of this hierarchy is to provide a child an alternative means of 

communicating to relieve frustration and communicative pressure.  If a child’s speech is functional to communicate everything that he 

wants and needs to communicate in his natural environment, this hierarchy can be skipped.  Or, this hierarchy can be abandoned 

once functional speech becomes adequate. 

**Children may be working in more than one level at once.  Also, children may not take these levels in order.  Use this as a framework 

but please customize it to the needs of the child you’re working with. 

Level What it Looks Like What to Work On 

1. Non-
Standardized Com-
munication/ 
Engagement 

Child uses primarily reflexive communication (crying, 
facial expression, meltdowns) and does not use 
many gestures to intentionally communicate with oth-
ers 

Encourage the child to communicate intentionally with others using 
gestures, pointing, eye contact, joint attention, proximity, leading an 
adult by the hand, non-standard signs, acting out what one wants, 
etc. 

2. Choosing an 
AAC System 

Child is intentionally trying to communicate with oth-
ers using gestures, pointing, and other non-
standardized means of communication but does not 
have any formal use of language yet 

Choose an AAC system that meets the needs of the child, the fami-
ly, the educational environment, etc.  All members of a child’s family 
and educational team should be included in the decision-making 
process. 

3. Training for AAC 
System 

An AAC system has been chosen for the child but not 
everyone on the child’s team knows how to use it 

All family members, educators, therapists, and the child should be 
trained on how to use the system.  If the system involves a device, 
this training should include basics of how to operate the device and 
how the child will use it.  If sign language is used, all participants 
should be shown how to learn new signs. 

4. Using AAC Sys-
tem for Functional 
Needs 

All team members know about the AAC system but 
the child is not yet using it to get his wants and needs 
met in the natural environment 

Use of the AAC system is modeled by all communication partners.  
The child is encouraged to play with the system and is taught how 
to use the system to communicate with others using a single mes-
sage (such as one sign or one button push). 

5. Combining 
Words Using AAC 

Child is able to use the AAC system to get functional 
wants and needs met but is not yet using the system 
to combine words or create phrases/sentences con-
sistently 

Child is taught how to use the AAC system to combine words to 
create short phrases or simple sentences.  Targeted practice pro-
vides many opportunities for the child to practice new combinations 
and sentence structures. 

6. Teaching Gram-
matical Markers 
and Linguistic Com-
ponents using AAC 

Child is able to create simple phrases and sentences 
using the AAC system but is not yet using AAC to 
practice correct use of grammatical markers and oth-
er linguistic components 

Child is taught how to include grammatical markers and other lin-
guistic components to create full, complex sentences to communi-
cate with those around him.  This allows the child to practice com-
plex language structures before his speech mechanism is able to 
practice them. 

7. Using AAC for 
School and Learn-
ing 

Child is able to use grammatical markers and linguis-
tic components in sentences with AAC but is not yet 
using his AAC system to fully participate in learning 
and classroom activities and to learn and demon-
strate new knowledge 

Child is shown how to use AAC to participate in classroom activities 
and practice language skills learned in the school environment.  
Additional vocabulary words are added to the system as needed to 
allow the child opportunities to practice and use the language that is 
being taught at school. 
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Prosody Hierarchy: The goal of this hierarchy is to improve prosody skills in children with CAS, including rate, pitch, and volume. 

**Children may be working in more than one level at once.  Also, children may not take these levels in order.  Use this as a framework 

but please customize it to the needs of the child you’re working with. 

Level What it Looks Like What to Work On 
1. Attending to 
Variations in 
pitch, rate, and 
volume 

Child is not yet aware of the concepts of pitch, 
rate, and volume 

Expose the child to variations in pitch, rate, and volume and 
pair these variations with words to describe them.  Opposites 
such as fast/slow, high/low, and loud/quiet should be intro-
duced. 

2. Demonstrating 
Prosody Varia-
tions in Non-
Speech 

Child is aware of the concepts of pitch, rate, and 
volume but is not yet able to demonstrate varia-
tions in these with speech 

Help the child demonstrate variations in pitch, rate, and vol-
ume with non-speech (sound effects or noises).  Demonstra-
tions should start with opposites for contrast (high/low, etc) 
and move to more subtle variations. 

3. Demonstrating 
Prosody Varia-
tions in Speech 

Child is able to demonstrate variations in pitch, 
rate, and volume in non-speech but is not yet 
doing so in single words 

Have the child demonstrate variations in pitch, rate, and vol-
ume with single words or nonsense syllables.  Start with op-
posites for contrast and move to more subtle variations. 

4. Using Appropri-
ate Prosody in 
Single Words 

Child is able to demonstrate variations in proso-
dy with single words or non-sense syllables but 
does not always speak single words with appro-
priate prosody 

Help the child understand how to speak single words with cor-
rect prosody.  Talk about which syllable gets stress 
(loudness), the rate at which certain sounds or syllables are 
spoken (rate), and how pitch variations can make the word 
sound more like a question, statement or exclamation. 

5. Using Appropri-
ate Prosody in 
Phrases and Sen-
tences 

Child is able to use appropriate prosody when 
speaking single words but phrases and sentenc-
es are spoken with incorrect prosody 

Help the child understand how to use appropriate rate and 
pausing, intonation, and stress in phrases and sentences.  
Talk about how changes in pausing, intonation, and stress 
can change the meaning of a sentence. 

6. Using Appropri-
ate Prosody in 
Connected 
Speech 

Child is able to speak sentences with appropri-
ate prosody but connected speech is still pro-
duced without appropriate prosody 

Help the child understand how to use the prosody strategies 
from previous levels in connected speech. 
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